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Purpose 

The purpose of the Instructional Program was to prepare a 
group of home economics teachers for responsibilities in occupational 
training programs* The intent was to enroll teachers of home ec- 
onomics in the Instructional Program who have responsibilities for 
occupational preparation programs during the school year of 1966-67, 
and those teachers who are making plans to have programs in the 
near future* 

Need 



Occupational preparation programs involving home economics 
knowledge and skill are emerging on the educational scene through- 
out the United States* The problem of preparing teachers for the 
occupational aspect of home economics was the concern which initiated 
the development of the Instructional Program proposal* There was a 
definite need for studying what happens to a group of teachers of 
home economics, with a background of preparation for teaching home- 
making, who participate in an instructional program designed to 
prepare them for teaching the occupational aspect of home economics* 

Oblectlves 

The Instructional Program was planned having four general ob- 
jectives* They were: 

' 1, To help prepare a group of teachers for teaching in occu- 
pational training programs — concentrating on child 
development area, food services, and clothing services* 

2* To afford an opportunity to revise or develop course "out- 
lines needed by teachers in occupational training programs* 

3* To serve as a guide for evaluating the subject matter 
content needed for preparing a group of certified home 
economics teachers for proficiency in conducting occupa- 
tional training programs*',..- 

4* To enable the program of planners to evaluate a three-week 
Institute and a two-week Field Study* 

The Instructional Program was five weeks in length* The Insti- 
tute part was a three-week period of study on the campus of the 
University of Kentucky, July 5-22, 1966* The Field Study part was 
a two^'week period of planned experiences conducted at the local 
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Ifivel, July 18 <• August 12, 1966. The last t^w days of the Field 
Study, the participants returned to the University of Kentucky and 
evaluated the Instructional Program. 

The Institute was planned to: 

1. Introduce new knowledge and understandings of the occu- 
pational preparation phase of home economics. 

2. Assist in gaining appreciation for the occupational 
training program. 

3. Afford an opportunity to prepare materials which would be 
helpful in conducting the program. 

4. Enable the participants to plan what they would need to 
accomplish their objectives during the Field Study. 

The Field Study was planned to: 

1. Give the teacher an opportunity to execute a plan at the 
local level which would fulfill a need for having an 
effective occupational preparation program. 

2. To hold a seminar to discuss problems they solved during 
the Field Study, plans they made for the future, and 
problems they need help in solving. 

The participants in the Instructional Program came from six 
suates -- Indiana, Kentucky, Missouri, South Carolina, Tennessee, 
and Virginia. They were selected by the following procedure. 

1. State supervisors, from states suggested by personnel from 
Washington, U.C. , were contacted by letter. The objectives, 
criteria for participation, and expenses were outlined 
(Appendix, A-1, p. 44), (Appendix, A-2, p. 45). 

2. The Investigator, upon receiving replies from the super- 
visors, wote a letter of invitation to the suggested 
teachers of home economics (Appendix, A-3, pp. 46-47). 

3. When the teachers of home economics returned the ’’Accep- 
tance of Invitation” form (Appendix, A-4, p. 48), a 
packet of materials, relating to room arrangement, en- 
rollment at the University of Kentucky, and data regarding 
University of Kentucky and Lexington, was sent. 

Thirty participants were specified in the Instructional Pro- 
gram proposal. Ti;enty-seven teachers participated -- four from 
Indiana, 14 from Kentucky, four from Missouri, two from South 
Carolina, one from Tennessee, and tv 7 o from Virginia. 

One of the criterion for issuing and accepting the invitation 
to participate was that the person v/ould agree to enrollment in a 
graduate class for three semester hours of credit. Six enrolled as 
special students, and 21 enrolled as graduate students. All 27 
received three semester hours of credit. 



Other Consultants 



Surveys and Job Analysis. Admtnls tra t Ive Resoonstbllltles . 
Advisory Committee 

Miss Mary Lois Williamson 
State Director, Home Economics Education 
State Department of Education 
Frankfort, Kentucky 

Miss Mary Bell Vaughan 

Assistant State Director, Home Economics Education 
State Department of Education 
Frankfort, Kentucky 

Instruction and Supervision Techniques 

HcSt Evangeline Kelsay 

Assistant Professor, Home Economics Education 
College of Education, Dickey Hall, Room 19 
University of Kentucky 
Lexington, Kentucky 

Interview Techniques 

Miss Carol Van Tasj^cl 

Research Associate, Human Resources 

Vocational Research Coordinating Unit in Kentucky 

Taylor Education Building 

University of Kentuc!qr 

Lexington, Kentucky 

-Job Placement and Follow-up 

Mr, Devert Owens 

Assistant Professor, Technical Education 
College of Education, Dickey Hall, Room 35 
University of Kentucky 
Lexington, Kentucky 

Principles of Learning 

Dr« Carl Lamar, Director 
Research Coordinating Unit 
Division of Vocational Education 
College of Education 
University of Kentucky 
Lexington, Kentucky 
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I»abor Laws and Reeulatlona 



Or. Carl Cabe 

State Coimnlss loner of Labor 

= =S — ’V’ w> W ^ W 

Social Security 

Mrs. Oelphia Davis 
Social Security Office 
Lexington, Kentucky 

Xe^hnioues ojE Working with School Administrators 
Or. James Klncheloe 

Professor, Administration and Supervision 
College of Education 
University of Kentuclqr 
Lexington, Kentucky 

techniques of Working with Employgra 
Or. Harold Binkley 

Chairman, Division of Vocational Education 
College of Education 
University of Kentucky 
Lexington, Kentucky 

Mr. Clayton Riley, Director 
Demonstration Center 
Agriculture Occupations 
Re id land, Kentucky 



3. Participants ^ the I n?^tructional Program 

Allen, Mrs, Carol. Catlettsburg High School, Catlettsburg, 
Kentucky. 331 Riverside Drive, Russell, Kentucky, (Food 
Occupations) 

Billings, Mrs, Elizabeth, Ashland Public Schools, Ashland, Ken- 
tucky. 1134 Oak Avenue, Ashland Kentucky, 

Couch, Mrs. Sue, Daviess County High School, Owensboro, 
fentucky. 208 l^hlttler Drive, P.0, Box 162, Owensboro, 
fontucky, (Food Service) 

Etter, Mrs. BarBara. Paducah Tilgbman High School, Paducah, 

rautucky. 2104 Monroe Street, Paducah, Kentucky. (Child Care 
Aide) 



Fleming, Mrs. Ilene. F, J, Reitz High School, Evansville, 
Indiana. 1101 South Frederick, Evansville, Indiana. (Food 
Service) 
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119 Mitchell Street, Sparta, Tennessee. 
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Goodrich, Miss June. Northern Kentucky Vocational School, 
Covington, Kentucky, 130 Center Street, Apt, C,, Florence, 
Kentucky. (Up grading Child Care Workers and Women's Gar* 
ment Alterations) 



Gregory, Mrs, Carriebelle. Matthei/ E. West High School, Hardee- 
ville. South Carolina. (Food Service) 

Hardin, Mrs. Ann. Seneca High School, Louisville, Kentucky. 

2812 Woodward Drive, Louisville, Kentucky, 40220. 

Hawkins, Mrs. Lena. Central High School, Louisville, Kentucky. 
1314 South 43rd Street, Louisville, Kentucky, 40211. 

Johnson, Mrs. Lucille, Springfield Public Schools, Spring- 
field, Missouri. 517 South Prince Lane, Springfield, Missouri. 
(Home Decorating Service and Supervised Food Service) 

Lowe, Mrs, Phyllis, Aiirport Multi-Occupational Training School, 
Sikeston, Missouri. Juan Don Trailer Park, Sikeston, Missouri. 
(Basic Foods) 

Miller, Mrs, Elizabeth. Todd County High School, Elkton, 
Kentucky, Route 2, Elkton, Itentucky. (Food Service) 

Miracle, Mrs. Geraldine. Jeffersonville City Schools, Jeffer- 
sonville, Indiana. 3510 Newburg Road, Louisville, Kentucky. 
(Clothing Construction Aide) 

Oates, Mrs. Mary. Madisonville High School, Madisonville, 
Kentucky, 981 Skyline Drive, Madisonville, Kentucky. (Food 
Service) 



Owen, Mrs, Rachel, West Junior High School, Columbia, Missouri; 
308 Loch Lane, Columbia, Missouri. 
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Patton, Mrs, Floy, Bryan Station Senior High School, Lexington, 
Itentucky. 323 Eastin Road, Lexington, Kentucky, 

Perkinson, Mrs, Kathleen. Bor^ling Green High School, Bowling 
Green, Kentucky. 611 Lynnwood Drive, Bowling Green, Kentucky. 
(Food Service and Child Care Aide) 







19, Reynolds^ Hrs, Martha, Fayette County Board of Education, 
Lexington, Kentucky. 394 Sheridan Drive, Lexington, Ken- 
tucky. (Food Service Supervisors) 

20, Ross, Mrs. Josephine. Granby High School, Norfolk, Virginia. 
773 Gastleton Place, Norfolk, Virginia, 23505. 

21, Savedge, Mrs, Dorothy. School Administration Annex, Norfolk, 
Virginia, 7721 Cortlandt Place, Norfolk, Virginia, (Home- 
maker's Assistant) 

22, Shelby, Mrs, Gladys, Pdducah Tilghxnan High School, Paducah, 
Kentucky, 1229 Sanders Avenue, Paducah, Kentucl^. (Clothing 
Construction Aide) 

23, Terrell, Mrs, Thelma. Southwest School Corporation, Sullivan, 
Indiana. R,R, #5, Sullivan, Indiana, (Food Seirvice) 

24, Thomson, Mrs, Mabel. Sally Wagner Vocational School, Sally, 
South Carolina. 870 Azalea Place, Aiken, South Carolina, 

(Food Service) 

25, Topping, Mrs, Barbara « Indiana State University Laboratory 
School, Terre Haute, Indiana, 101 Oato/ood Drive, R.R, #7, 

Terre Haute, Dndlana, (Food Service) 

26, Voll, Mrs, ifellle. Southern High School, Louisville, Kentucky; 
1312 Oak H.111 Road, Louisville, Kentuclqr, 40213, 

27, Nhite, Mrs, Bemelle, West Junior High School, Kansas City, 
^ssourl, 1225 Stratford Road, Kansas City, Missouri, 
(Exploratory work In minor clothing alterations, laundry 
work, day nursery, homemaker's assistant, and catering) 
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1« Organization 



?uroose 

The Institute was organized for the purpose of teaching the 
basic knowledge, abilities, and attitudes considered essential 
for teachers* of occupational preparation classes in home c ^onomics 
education* 

Ob lectlves 

The objectives for the Institute were deve1.oped by the members 
of the Home Sconomlcs Education faculty at the University of Ken* 
tucky In cooperation with the supervision staff in Home Economics 
Education, State Department of Education, The general objectives 
are enumbered on page 1 of this report. The specific objectives 
were as follows: 

To understand and appreciate opportunities in the world of work 
and the implications for honae economics. 

To understand the conq[>etencies needed to determine specific 
occupations for training programs at the local level. 

To understand the essentials of a course outline based on a 
job analysis. 

To learn to select, organize and work with an advisory com- 
mittee in developing an occupational preparation program. 

To understand the Vocational Act of 1963 as it applies to 
home economics. 

To overview the occupational opportunities relating to home 
economics. 

To understand the need for a job analysis and how to make one; 

To rethink the principles and techniques of instruction and 
supervision, applied to occupational preparation programs. 

To understand some criteria for selecting persons for enroll- 
ment in specific occupational preparation programs. 

To learn ways to adapt or provide needed facilities, supplies 
and teaching materials for an occupational program. 



To develop an understanding of the importance of interpreting 
occupational training programs and some methods of interpretation* 

To understand the in^ortance of teaching for salable skills 

To profit from the experiences of teachers who have c<mducted 
occupational preparation programs. 

To understand administrative procedures and/or requirements for 
an oec^ational program* 

To understand the significance of extended laboratory ex* 
per fences and factors in arranging and supervising this phase of 
Instruction, 

To apply the basic principles of evaluation to the occupational 
preparation aspect of home economics education* 

To understand principles and procedures of placement and 
foXlov*up of trainees on the job. 

To understand the laws and regulations affecting occupational 
prepars.tlon programs. 

Class Scssiona 

The Institute was three weeks in length. Classes were held 
dally froa 10:30 a.m. until 3:30 p^m. Reference materials were 
made available in a separate room, next to the classroom. The 
materials were available for use when class was not in session. 

Field trips were arranged for conducting job analysis studies 
in the Lexington area, and these were conducted during class hours. 
Food demonstrations were given in the kitchen unit in the building, 
and the clothing and child care demonstrations were conducted in 
the classroom, 

2, jSLiectiveaf Schedule, and Highlights 

The objectives for the Institute gave direction for the pre- 
liminary planning of the content, activities, and use of consultants. 
The results of the evaluation of the pilot programs in Kentucky, 
also, served to give further direction for specific planning of 
objectives and learning e:iq»eriences; 

The principal inv stigator, coordinators, and participants 
revised tentative plam as the Institute progressed in order to 
better meet the needs of the group. 
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First W^ek 



Objectives 

To imderstend and appreciate opportunities in the World o£ 

Work and the inpllcatlona of hone economics education* 

To understand the competencies needed to deterslne specific 
occupations for training programs at the local level* 

To understand the essentials of a course outline based on a 
job analyais*. 

To learn to select, organise, and vork jWifh an advisory commit’* 
tee In developing an occupational preparation program* 

To understand the Vocational Act of 1963 an it applies to 
home economics education* 

To overview the occupational opportunities relating to home 
economics education. 

To understand, the need for a job analysis and how to make one* 

Schedule of Content 



Tuesday, July 5 

6et«acqualnted Session 

Welcome to the Ihilverslty • Binkley 

Organisational Hsetlng - Gorman 

Overview of Plans for the Institute - Hill 

People and the World of Work - Henry 

Analysis and Implications of Vocational Act of 1963 • Hill 
Overview of Occupations in HOme Economics Areas - Gorman 

Wednesday, July 6 

determining Appropriate Occupational Programs • Henry 
Organising and Working with Advisory Committees - Williamson 
Interview Techniques * Van Tassel 
daportance of Surveys and Job Analyses - Vaui^an 

Thursday, July 7 

Basle Essentials of Course Outlines Based on the Job Analysis - 
Hill 

Group Work in Analysing Course Outlines and Content in Home 
Economics Occupational Preparation Courses - Henry 
Directions and Discussion of a Job Observation Experience Henry 
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Friday^ July 8 



Individual or Small Group Visits to Local Bstablishments in 
Food, Clothing, or Child Care Services for the Purpose 
of Making a Job Analysis, 

Individual Study and Conferences on Campus 

Highlights 

Activities during the first week of the Institute provided 
some background information and experiences in the occupational 
preparation phase of home economics education, 

A highlight of this week was the job observation experience in 
businesses related to foods, child care, and clothing. The purpose 
of this experience \-fas to provide an opportunity for participants 
to make a job analysis and observe conditions in an actual work situ* 
atlon. Background study in making a job analysis preceded the 
observations. Arrangements were made by the coordinator and 
assistant with app7:oximately fifteen establishments. The partici- 
pants went Individually or in small groups to places such as res- 
taurants, hotels, day-care centers, alteration shops, and clothing 
stores where they spent several hours observing and discussing the 
work with en^loyers and workers. 

Each class member prepared a job analysis using information 
gained from the observation plus the use of resources including 
the Dictionary of Occupational Titles^ 

Oral reporting of the visits provided an opportunity for a 
sharing of experiences with the class. For some, this was their 
Introduction into direct contact with the working world. 

The teachers were enthusiastic about their findings from this 
experience and reference was made to this experience throughout the 
Institute, 

Second Week 



Objectives 

To rethink the principles and techniques of instruction and 
supervision, applied to the occupational preparation programs. 

To understand some criteria for selecting persons for enroll- 
ment in specific occupational preparation programs. 

To learn ways to adapt or provide needed facilities, supplies 
and teaching materials for an occupational program. 
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To develop an understanding of the importance of Interpreting 
occupational training programs and some methods of interpretation. 

To understand the importance of teaching for salable skills 
and some techniques of skill development. 

To profit from the experiences of teachers who have conducted 
occupational preparation programs. 

Schedule of Content 



Monday, July 11 

Reports of Job Observations ~ Class members 
Principles of Learning as !Qiey Relate to Etiq>loyment Education - 
Lamar 

Description of Teaching Situation, Program and Course Outline 
for Occupations in Child Care - Fentress 

Tuesday, July 12 

Small Group or Indlvidtial Conferences with Chlld*Care 
Consultant 

Description of Teaching and Emplo 3 anent Situation at Hoke 
Smith Technical School - Copelan 
Panel Discussion involving Fentress, Copelan and Buice on: 
Experiences in Making Job Analyses, Determining Job Oppor- 
tunities, and Guidance Information for Trainees 
Teaching for Occupational Skill in Child Care Area - Fentress 
Explanation of Programs and Course Outline in Clothing Related 
Occupations - Copelan 

Wednesday, July 13 

Small Group or Individual Conferences with the three 
Consultants 

Symposium on Trainee Evaluation and Placement - Consultants 
Teaching for Occupational Skill in the Clothing Area - Copelan 
Explanation of Program and Course Outline for Food Occupations ■ 
Buice 

Thursday, July 14 

Conferences • Buice 

Demonstrating Teaching for Occupational Skill in Food Occu- 
pations - Buice 

Discussion, of Plans for T;?o-weelcs of Field Experience - 
Gorman and Henry 

Interpretation of Program to Trainees and the Public - Buice 
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Friday, July 15 

Conferences ■* Bulce 

Facilities for Teaching Food Service Occupations ** Bulce 
Selection of Trainees for Food Service Occupations ** Buice 
Summary of General Principles of Trainee Selection ** Henry 
Small Group Discussion on Commonalities among Training Programs 
In Foods, Clothing, and Child Care as Presented by Consultants 
Reports from Groups - Hill 
Summary of Big Ideas Gained This Week - Gorman 
Presentation and Discussion of Flans for Coming Week 

Highlights 

Highlighting the second week were the contributions made by the 
three consultants for the occupational areas of clothing, child 
development, and foods. 

The consultants explained their occupational training programs 
and the relationship with the schools' curricula. Their course 
outlines were es^lained and copies given to the participants in the 
Institute. Hany materials developed by consultants were given to 
the group. The consultants shared e:q>eriences in teaching for skill 
development in their respective areas and gave demonstrations on 
teaching for skills. 

Facilities, teaching materials and references used with 
trainees were described and illustrated. Each consultant brought 
teaching aids and references to the Institute, 

Opportunities were provided for participants to have Individ** 
ual and group conferences with the consultants. 

The consultants appeared once as a panel then gave individual 
presentations. The consultants reinforced, through their experi- 
ences, some of the information presented to date In tho Institute 
such as the utilisation of an advisory committee. 

On Friday after the last consultant's appearance, the class 
was divided into small groups to discuss conmonalities derived from 
all consultants. Generallsatlcms arrived at were shared with the 
class. 

Third Week 



Objectives 

To understand administrative procedures and/or requirements for 
an occupational program. 
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To rethink the principles and techniques of instruction and 
supervision as applied to occupational preparation programs. 

To understand the significance of extended laboratory experi*- 
enees and factors in arranging and supervising this phase of the 
instructional program. 

To apply the basic principles of evaluation to the occupational 
preparation aspect of home economics education. 

To understand principles and procedures of placement and 
follow-up of trainee on a job. 

To learn ways to adapt or provide needed facilities, supplies 
and teaching materials for an occupational program. 

To develop an understanding of the Importance of interpreting 
occupational training programs and some methods of interpretation. 

To understand the laws and regulations affecting occupational 
preparation programs. 



Schedule of Content 



Monday, July 18 

Report of Plans for Field Study Experiences - Participants 

General Principles of Supervision as Related to Work Experience - 
Kelsay 

Work Experience Problems and Solutions - Teachers of the Pilot 
Programs in Kentucky 

Administrative Arrangements, Records, and Reports for Occu- 
pational Preparation Programs - Williamson 

Tuesday, July 19 

Evaluation Devices and Tests in Occupational Preparation 
Programs - Gorman 

Techniques 1xi Working with Employers in Occupational Prepara- 
tion Programs - Riley 

Questions from Participants 

Wednesday, July 20 

Job Placement and Follow-Up of Trainees - Owens 

Laws and Regulations Affecting Workers - Cabe 

Social Security Information - Davis 




Thursday, July 21 

Facilities end Teaching Aids for dccupationhl FreparAtlOn 
Programs - Henry and Hill 

Sharing of Work 6n Course Outlines - Participants 

Friday, July 22 

Sharing of Work on Course Outlines - Participants 

Techniques of Working with School Administrators in an Occu- 
pational Preparation Program - Klncheloe 

Review of Steps in hnplementlng an Occupational Preparation 
Program - Hill 

Evaluation of Instructional Phase of Institute - Gorman 

Suninary of Big Ideas Gained During the Week - Gorman 

Highlights 

A variety of well-qualified resource people contributing to the 
Institute highlighted the third week. 

Personnel included representatives from other phases of voca- 
tional education, specialists in the College of Education and State 
Education Department and representatives of government agencies, 
such as Social Security and the Department of Labor. Not only were 
presentations given by these resource people, but an interchange of 
questions and comments with the class. 

Another strength of the last week was a definite, planned 
time for all class members to report and participate. This exchange 
of plans and ideas among teachers of various programs which were at 
different stages of development was most helpful and Interesting. 

3. Discussion and Explanation 

During the Instructional phase of the Institute each partici- 
pant developed a tentative course outline in a specific occupational 
area of either clothing, child development, or foods. Time did not 
permit a complete development of the outlines Into specific content 
and learning experiences. 

With the general course outline as a guide it was felt that 
the 8ne^:.’fic development could be made by each participant after 
a moro r/'mplete study had been made of the needs of her students 
and an analysis made of the specific job for which training was 
to be provided. 
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The Institute planners feel that an evaluation of the course 
outlines could serve as the basis for a followup institute* At 
this time the outlines could be studied, refined, and developed 
into more ccmplete units of instruction* 



4, Seminar Fo11ow*Ud 
T hursday, August 4 and 11 



(Participants return to campus follov 7 lng 2 -weeks Field Study 
Experience) 

Reports and Evaluation of Field Study Experiences 



Friday, August 5 and 12 



Reports and Evaluation of Field-Study Experiences 
Final Evaluation of Instructional Program 
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!• Organization 



rurpQge 

The purpose of the field**study experience was to enable partici- 
pants to laplement learnings from the Institute through acitlvities 
In their schools and communities in preparing for or continuing 
occupational training programs. These experiences were individually 
selected and planned to meet specific needs of teachers and their 
programs for the coming year or the near future, 

Ob iectives 

Specific objectives of the staff in directing the Field Study 

1, To guide teachers in selecting and planning effective 
field -study experiences, 

2, To observe and guide Kentucky teachers during the Field 
Study period through individual visits and small group 
conferences, 

evaluate effectiveness of field experiences through 
oral and written reports of accoiiq>llshments including 
evidences, 

4, To provide an opportunity for teachers to Interchange 

plans and experiences through oral reports before and folloi^- 
ing the Field Study, 

In planning and implementing field-study projects, the par- 
ticipants were guided by the foll<x 7 ing objectives: 

1, To select a field-s':udy project which would be of most 
benefit to the occupational preparation program in the 
local situation toward which progress can be shown in 
the time allowed, 

2, To make sufficient plans to give a sense of direction in 
carrying out the project, 

3, To make necessary arrangements and preparations for 
activities planned, 

4, To involve others in the school and community in the 
field-study experience, 

5, To keep accurate records and evidence of work done, 

6, To evaluate accomplishments and make plans to continue 
activities where needed, 

7, To sha 1 problems and findings with others. 



2, Planning for Field Study 

Participants were introduced to the fleld*study phase of the 
Instructional Program through Information accompanying their 
Invitation to enroll. During the on**campus period the field dtudy 
phase was further explained to the group by the Investigator, A 
suggested form was developed for the participants to use in sub** 
mitting plans (Appendix B-1, pp, 49-52 )„ 

The Assistant Coordinator had individual conferences with 
participants to discuss plans for Field Study. In addition, each 
participant shared with the class her projected plans. 

The projects selected by participants were \raried In terms of 
the status of the occupational preparation program within the in- 
dividual 's teaching setup. Some were continuing programs, others 
were soon to be starting programs, while for some the way was 
being paved for the establishment of programs. Thus there was 
much individuality in the kinds of projects selected to meet 
specific needs. 

In evaluating the effectiveness of Field Study plans, the 
teachers reported their plans being helpful with only minor changes 
being necessitated. The form used by the participants in evaluating 
the Field Study is Appendix B-2, p, 53 , Most changes were due to 
Interviewees being on vacation, requests of administrators to per- 
form certain Jobs, or inavailability of information. In the case 
of two teachers, developments in programs and facilities during 
their absence necessitated change. As one teacher stated, "Ify 
plan was very effective, I was able to use it very closely as my 
guide. The scope was within the bounds of possibility,*’ Another 
said that her plan was **A very good guide for using my time 

efficiently to reach goals, I accomplished more than I thought I 
would," 



3, Accomplishments 

Duritig the two days in class follox^lng the Field Study, the 
teachers evaluated their projects. 

To the question "What did you acccmiPllsh during Field Study," 
a variety of ansx^ers were given. Host teachers cited some interpre- 
tation of the occupational preparation program, particularly to 
school administrators. Arrangements for student observation and 
participation in businesses were accomplished by teachers starting 
or continuing programs. At least five teachers took this two-week 
opportunity to either select the advisory cfmmlttee, to organize it, 
or to hold a meeting. Some used the time tc become acquainted with 
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toalnees and some recruited trainees during the Field Study. 
Meetings, telephone calls, home visits, and studies of pupil 
records were used to select and recruit trainees. 



With school openine shortlv nnniA Ji ue 

^ ^ WV4.SWU &U£.kncr vu 

lesson plans, teaching aids, and arranged for 
field trips and resource people. 



A follow-up of last year's trainees was accomplished by 

teacher shared with the group a tape record- 
* follow-up meeting. Some teachers 
ih !7 f former trainees to determine the effectiveness 

tSa Employers of trainees were also contacted. 

a accompanied a teacher to a business where 

a former trainee is noiy employed and shared in this evaluation. 



^^ 4.4 actually observed and participated in the occu- 

teaching and another cited this as an 
activity phe desired but did not accomplish. 

without definite plans for programs this yearp. 
Included contacting various school personnel and 
surveying jwcal needs to determine the feasibility of starting a 

teacher in a large city system said, »I was encourage* 
initiating an occupational training 
p gram by the supervisory personnel in our Central Office. After 

establishments, one teacher said she "learned 
;l!!\ available than can be filled, salaries 

^ expected, and employers are eager to get trained 

p y es. She was surprised to find these things true in her 
small town. 



A major accomplishment of many was overcoming some of the 
^ars associated with making contacts and interviews for the program. 
%ey were encouraged by the interest the public showed in the pro- 
gram. A teacher said "I gained more of a secure feeling as I 

!ma one to be interesting and valu- 



^®f^ety of individuals, agencies, and businesses were 
teachers in their communities. In school 
tolloi^ing compilation of people were mentioned as being 
ontacted for some purpose: superintendents, directors of curri- 

public relations, guidance counselors, principals, voca- 
t lunchroom supervisors, other home economics teachers, 

and school secretaries. They worked with local, area and state 
home economics supervisors. 

surveyed employers in the occupations 
for which they will be training. They talked with dietitians, child 
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welfare workers, managers of nursing homes and food service es- 
tablishments, persons operating clothing stores, and dry cleaners. 
Several conferred with people at local Employment Security 
Offices, public health departments, and chambers of commerce. 

One teacher had a conference with the State E:cecutive Officers 
of the Restaurant and Hospital Associations, Officers of civic 
clubs were contacted by some. Contacts for the most part were 
very satisfactory. To quote one participant, **Everyone contacted 
was interested, thought there was a need, and were very cooperative;" 

Application o f Learnings from Institute 

In citing topics from the Institute which .were utilized 
or applied during Field Study, again, a variety was listed. 

Instruction in making and using surveys, techniques of inteirviewlng, 
and ways of working with administrators were frequently mentioned; 
According to several teachers, various phases of the Institute con- 
tributed to an overall understanding of the program ^ich in turn 
provided a background for discussion and interpretation. 

Other topics mentioned were: how to make a job analysis, 

techniques of evaluation, principles of learning, inqportance of 
screening potential trainees, to set up an occupational program, 
how to select and use an advisory ccmmittee, and laws affecting the 
program. 

To quote one teacher, *’The Institute was the entire background 
for my field study; Here I learned what needed to be done and differ- 
ent ways to accomplish these needs; I gained enthusiasm for the 
program and knowledge to carry on, 

Information and Help Needed 

Some teachers noted needs for sane information and help which 
they did not have or areas in which they felt insecure. In confer- 
ences with administrators, they needed specific information about 
costs of programs, space and equipment requirements, and information 
regarding units of instruction available for new programs. 

Some needed additional suggestions on ways to interest and re- 
cruit trainees and ideas for interpretive devices. Some desired 
more sources to write for materials and aids. Two teachers men- 
tioned a need for help in Interpreting to administrators the need 
for careful screening and selection of trainees. Two teachers felt 
a need for more help on surveys and Interpretation. Four teachers 
said no additional information was needed. One teacher, surveying 
in a large city; mentioned a tieed for a card or letter of introduction 



to quickly Identify her to the interviewees. Several teachers men- 
tioned the need for clerical help. One teacher sought and gained 
help in publicizing the program. To sunmiarize this phase one 
teacher said, "Some new problems have developed during field 

Studv^ but bv flpdln?? these esrlv. X thine- t»e ia<11 have #»h-fnon 

running more smoothly when school begins," 

Values of the Field-Studv Experience 

"The Field Study was invaluable in actually doing preliminary 
work in starting a program. Having to follow a plan and actually 
getting into the field was helpful in giving tse confidence to 
continue," so said a teacher upon returning to the University of 
Kentucky campus following Field Study, 

Their interpretation activities provided satisfactory re- 
sults, such as: "Community leaders now have a better understanding 

of the program" and "administrators were more interested than 1 
thought they would be," 

Another value was the opportunity to visit in homes of prospec- 
tive trainees to gain a better understanding of home situations and 
to talk with the students and their parents before the program starts , 

Some teachers became acquainted in their new school settings 
and met people with whom they will work. 

One participant said, "I feel much better about the occupa- 
tional preparation phase of hone economics now," 

The time management angle of the Field Study was cited by 
several teachers such as the one who said, "I could not have com- 
bined these activities with a full teaching load. The Field Study 
enabled me to get these jobs done," Kany teachers cited the "self- 
dlscipline" and a feeling of accomplishment in getting certain 
jobs done before the start of school. It gave them a "head start" 
on the program and their classes will "be better organized," 

A teacher who followed -up last year’s trainees of a food service 
class said that this experience caused her to determine where 
trainees are employed, problems they have confronted, and additional 
training which could have been helpful. 

One home economics coordinator said that her Field Study 
helped to get her co-workers Involved ia work that will continue 
into their extended enqployment. 

Teachers paving the way for the establishment of programs men- 
tioned several values of the Field Study, One who primarily 
surveyed needs said, "I have evidence to show a need for 
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occupational training using home economics knowledge and skills 
in the areas in food service, maid service, and clothing aide," 
Another said, **While the learnings were still fresh in my mind, I 
accomplished the beginning steps for setting up our program',* All 
but one teacher who was visited during Field Study said she was 
enjoying it. One, whose program was indefinite, said it was a 
frustrating experience," 

Evaluations of two participants* Field Study can be found in 
Appendix B-3 and B-4, pp, 54»55, 

Field Study Could Have Been Improved 

Lack of time was the problem cited most frequently. Some re* 
fleeted a need for making appointments for interviews and con- 
erences several weeks in advance. Another inconvenience teachers 
faced was the fact that many school and business people were on 
vacation during Field Study, 

comment of one teachei; "I found my self working on too many 
different things at one time,*’ points to a way field**study projects 

might have been Improved — by selecting fewer activities and working 
in greater depth. 

Activities To Be Continued 

Many of the activities which were begun will be continued ac- 
cording to the teachers* evaluation of the Field Study, The 
teachers want to enroll more girls; contact more parents; continue 
tollow-up; conduct more surveys; work further on teaching outlines; 
contact more school dropouts; visit more businesses; continue 
working with advisory committees; take next steps in beginning a 
program; involve others in planning the program and gain their 
support; and visit more businesses for possible laboratory ex- 
periences, As one said, "I now realize the surface is just 
scratched," 



4, Conclusions 

In the opinion of the instructional staff, the quality of 
field-study projects was excellent. Teachers left for their Field 
Study facing problems with some qualms and insecurities but re- 
turned enthusiastic and with more confidence, 

^ Work performed should be of great value for new, on-going 
or iuturs programs, Hie interpretation activities should bring 
about a better understanding of the program among more people. 

The visits by the Assistant Coordinator to the Kentucky 
teachers were valuable as a means of observing work being done 
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and giving assistance and guidance* Travel to visit teachers in 
other states would likewise have been valuable but was not feasible 
in the limited time* 

Tcjft writtstt rspcirt^s ©f sirs iiiciiidsd in ihs Ap* 

pendix* Written reports of field-study experiences provided a 
record for future references and an opportunity for self-evSluation, 
(Appendix B-5, pp, 56-61 and Appendix B-6, pp, 62-63), Oral re- 
ports offered an exchange of ideas and experiences which should be 
helpful to all* 

It can be concluded that the field study phase of the In- 
structional Program was very successful 'n the eyes of the staff 
and participants in that learnings from the instructional phase v/ere 
made more secure through practice* 
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One of the objectives of the Instructional Program waa to 
assess changes In the home economics teachers* con^etency (In 
relation to the occupational preparation program) which occurred as 
a result of participating In the program,, Even though five weeks 
was a short time to develop the conq>etencles needed by teachers, 

determine, at least in part, what concepts and 
ebilities they had developed. 

The most valid criterion was recognized to be the occupational 
preparation programs the teachers developed for the learners, 

But, the design of the Instructional Program committed an assess* 
ment to be made within the five week period of time, 

Eyaluatior^ Devices 

TWo evaluation devices were Involved in assessing learnings 
cm the part of the participants. One device was a structured 
checklist, and the other was an unstructured sentence*completlon 
device. Both were used In attempting to show the true picture 
ox the impact made by the Instructional Program, 

A continuous judgment of the progress being made and the 
significance of the different aspects of the Instructional Program 
was designed. Each Friday during the Institute, the teachers com- 
pleted the "Big Ideas" unstructured device. Fifteen minutes were 
checklist device was administered three times. The 
checklist was completed by the 27 teachers before the Institute 
started (the pre-test). The same checklist was again coiiQ>lcted 
y the teachers at the conclusion of the three-week Institute 
^the mid -test), and, at the conclusion of the two-week Field Study, 
the checklist was again completed (the post-test). 

Checklist Device 

In planning for the Institute, three classifications of 
earnings were Involved In the statements of objectives. One part 
centered on kpOVT^edge considered essential for all occupational home 
ec^^lcs teachers; Other objectives concentrated on essential 
a p . niti,0^^ and the third centered on attitudes., 

. - ^ order to assess the levels of competencies (knowledge, 

® Chd attitudes) of the home economics teachers and also 

c anges in levels of competencies, an evaluation device of 48 Iteirs 
related to the objectives was constructed. Twenty-three of the 
terns dealt with knowledge, 2) 18 Items related to abilities, and 
3) seven dealt with attitudes^ 



The checklist was designed in two parts « The first part 
requested the teacher to check her reactions to the question **0f 

importance do you think each of the items has for you as a 
teacher in the oecisoflti«»»«l T»h««A f-KA 

W *»w»i4W WWV«&a>rM4AiWi9 CNU * 

Five degrees of in^ortance were specified. In the second part, 
the teacher was asked to check her reactions to the question *'How 
adequate do you think you are in relation to each of these items?” 
l^ve degrees of adequacy were specified, (See Appendix C-1, pp. 69-79) . 
The rationale was: 1) that teachers who thought the 48 items were 

fflportan t to the success of teaching in occupational programs, and 
2) that teachers thought they were adequately prepared in these 48 
items, would be the teachers who were most cooq>etent for teaching in 
occupational preparation programs; 

The total score for each of the items was conq>uted for both the 
importance and the adequacy on the part of these teachers. The 
scores for each item were placed by parcentile rank. The difference 
etween the score of importance and the score of adequacy was 
determined; The rationale was that the least difference between 
scores of Importance and adequacy constituted a high level of 
competency for the teacher. The difference between the scores for 
each item was determined on the pre-test, the mid -test, and the 
post-test, Movement of these differences was estimated to be: 1) 

better, if they decreased in size, and 2) more revealing of the 
responsibilities realized by these teachers when the differences 
became more realistic. 

Sentence-completion Device 

The sentence -conq> let ion device was patterned after a similar 
^ ® pilot study in child development. The sentence 

^Blg Ideas' I learned this week about Occupational Preparation 
were:” was used to stimulate the teachers to state generalizations 
p during the Institute. (See Appendix C-2, 

The time given to co^^>lete the device was 15 minutes. It 
was hoped that the "Big Ideas” which were written by the teachers 
would be those which made the greatest impact on them. 

The planned objectives for each week were listed. Th^ 
statements (which related to each objective) by the teachers were 
listed under each of the objectives; This listing gave :lues for 
evaluating the impression made by an experience as well as clues 
for planning of future teaching tn. courses dealing with occupa- 
tional preparation. 
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2, Siatmary of Checklist Device 

What impact did the Instructional Program have on the 27 
teachers? Were there clues for future programs? In part, the 
evaluation devices were of value in answering these two questions. 

Pre-test Results 

•!#• ’waportance” to an occupational program, 29 of the A8 

Items had scores which placed them at the 90 percentile or higher 
121.5 or higher). Eleven of the 29 were in the knov;- 
ledge domain; 12 were in ability level of objectives; and six of 
them were attltudinal objectives, (Appendix C-3, Table 1, pp, 81-82) 

section of the checklist, only one attltudinal 
u? t placed it above the 90th percentile 

\ • 1 or higher. All of the attltudinal scores were high enough 

percentile and above (a 

7 . higher). No knowledge or ability statement had 
were high enough in adequacy to place them at the 
outh percentile or higher. (Appendix C-3, Table 2, pp. 83-84). 

The difference between the importance score and the adequacy 
^ore was c^puted for each item. (Appendix C-3, Table 3, pp. 85-86) 
difference was 1,844 points. The knowledge score dif- 

wna 701 1,008 points; the ability objectives difference 

was /5i points, and the attltudinal difference was 55 points. 

^5®® Where the smallest difference (2 points) existed was 

uoinal objective t^umber 40 — "Being committed to the necessity 

prqgrdm^" Although^ it should be noted that 

iZll ^7^®® scores fell between the 80th and ^Oth percentile of 
laportancd And adequacy, 

^e ^eatest difference (66 points) existed 
mitnh adequacy scores was knowledge statement 

Aa Aiid understanding of supervision principles 

relate to the woific ej^^er fence phase of the program and the 
m. ^ ."''P program after the program, is completed by the student 

Lcitu ranked above the 90th bercentlle In importance and In the 
percentile of adequacy the ihacherS. 

Mid-test Results 

"Importance" to an oddUpAtional program, 37 of the 48 
winAfA which placed theitt at ^e ^Oth percentile or higher. 

2 1 ^ knowledge ddnieiti; li were in the ability 

objectives, and all seven of the attfttidinal objectives 

PP? 87-88) percentile or higher. ’(Appendii C-3, Table 4, 



the "adequacy" section of the checklist, 11 of the Items had 
thAna placed them at the 90th percentile dr higher^ Three of 

All “O **he knowledge group; one was in the Ability group, and 

se 6n of the attltudinal statements were ehove the 90th per- 
centllfe, (Appeiadlx C**3, Table 5, 89“'90). 



The difference betv^een the importance score and the adequacy 
score was computed for each item* (Appendix C-3, Table 6, pp; 91-92). 
The total difference for these 48 items was 556 points* The 23 
knowledge objectives bad a difference of 365 points. The 18 
ability objectives had a difference of 215 points* The seven 
attitudinal cbjeatives difference was a ^ plus 24 points of adequacy 
over importance scores. The teachers thought they were 'Very 
adequate" in all seven attitudinal objectivies; but, they did not 
check all seven items to that degree of importance to the success 
of the program. 

The item where no difference existed between importance and 
adequacy, was attitudinal item number 39 — "Being sold on the 
idea of the importance of the occupational program in the educa- 
tional field," Both scores of 132 placed in well above the 90th 
percentile. 

The item where the greatest difference (43 points) existed 
between importance and adequacy scores, was knowledge item number 
16 — "Knowledge of availability of jobs, pay scales, working 
conditions, job requirements, employment agencies, employer ex- 
pectations, labor laws and regulations, and Social Security," 

The importance score was above the 90th percentile while the ade- 
quacy score fell between the 60th and 70th percentile. 

Post-test Results 

In the "importance" of the items to an occupational program, 

45 of the 48 items had scores which placed them at the 90th per- 
centile or higher. Two of the Items in the knowledge domain and 
one item in the ability level had scores which placed them between 
the 80th and 90th percentile of ic^iortance — "very" important 
but not of "great" importance, (Appendix C-3, Table 7, pp, 93-94). 

In the "adequacy" section of the checklist, eight of the items 
had scores which placed them at the 90th percentile or higher. One 
was in the knowledge group, and seven were attitudinal statements; 
(Appendix C-3, Table 8, pp, 95-96); 

The difference between the importance score and the adequacy 
score was computed for each item* (Appendix C-3, Table 9, pp- 97-98). 
The total difference for these 48 items was 716 points* The 23 
knowledge objectives had a difference of 374 points; the ability 
objectives had a difference of 329 points; The seven attitude 
objectives had a difference between Importance ratings and adequacy 
of 13 points. 

Item 16 — "Kiiowledge of availability of jobs, pay scales, 
working conditions, job requirements, employment agencies, 
employer expectations. Labor law and regulations, and Social 
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Security — a difference of 32 points. Nine items (five in the 
knowledge area and four in the ability level) had adequacy scores 
which placed them between the 70th and 80th percentile while these 
same nine items had Importance scores which placed them between the 
90th percentile and lOOth percentile range; These items were as 
xoliows: 

Item 7 — ^'Knowledge and understanding of the laws and regu- 
lations which make occupational training programs 
possible,** 

Item 16— "Knowledge of availability of jobs, pay scales, 
working conditions, job requirements, employment 
agencies, employer expectations, labor laws and 
regulations, and Social Security,'* 

Item 17— "Knowledge of the people in the locality a program 

serves — needs, abilities, aptitudes, desires, am- 
bitions," 

Item 19— "Understanding of hoxgr to organize and work with an 
advisory c<m>mittee in developing an occupational 
program, '* 

Item 20— "B^owledge of the facilities, equipment, and budgetary 
requirements of an occupational program," 

Item 26— "Ability to interpret laws and the programs pro- 
visions," 

Item 30— "Ability to make arrangements for a work experience 
program including contacting employers, letting con- 
tracts, school arrangements, transportation, etc;" 

Item 34— "Ability to select and administer appropriate evalu- 
ation devices and tests for the different objectives 
of the program.** 

Item 36— "Ability to select trainees who have the aptitude, 
ability and interest needed to succeed in an occu- 
pational preparation program," 

Discussion 

The pre-test was taken by the 27 home economics teachers 
before the start of the three-week Institute, The mid-test was 
taken the last day of the Institute; The post-test was completed 

on the Friday when the teachers returned after the two-week 
Field Study, 



. ^ 
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Th6S6 27 teachers rated themselves as being more adequately 
prepared for teaching in the occupational phase of home economics 
programs^ The differences between scores of "Importance” and 
"adequacy” for these 48 items Increased between the mid- and post- 
tests — at the end of the Field Study^ The actual doing of some 
phases asspeiated with occuoatlonal try aryj a 

make these teachers more rekustlc to th^to S^cktorof'ad^u^cyl” 
They discovered through the Field Study that knowledge is the first 
step in preparation for teaching; but, that the actual transferring 
of this knovjledge into practice was difficult. 

3. Simimarv of "Big Ideas" Device 

The *Big Ideas" form* was completed by the 27 teachers three 
times during the Institute. The "Big Ideas” were listed by the 
teachers under the specific objectives for each of the weeks. A 
complete compilation of ideas were recorded as they were written by 
the teachers. However, in this report, only those "Big Ideas" 

Which appear to apply directly to occupational preparation in 
home economics were listed under the specific objectives. 

First Week 



Objective 

To understand and appreciate the opportunities in the *Vorld 
of work” and implications for home economics education." 

"Big Ideas” 

"Women will work for at least 25 years of their lives, and 
have to be retrained for different jobs at least five times," 

"Over one-third of the labor force are women, and a large 
proportion of these women employees are in unskilled occupations 
receiving low wages. We, as home economists, should assume some 
responsibility for training or retraining these women to increase 
their income thus contributing to a more wholesome family life," 

Objective 

To understand the competencies needed to determine specific 
occupations for training at the local level, 

"Big Ideas" 

"Occupational preparation programs should be offered in a 
community only if and when a need for the program is established 
and Only in those areas of home eccnomics where there . is an occu- 
pational demand.” 
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The survey of community opportunities for employment is vital 
to program development,” 

i 4 hone economics teacher is the one person who starts organ- 

2 ng the class. She needs to work with her administrator and have 
^ j,u tsverycaing sne aoes^** 

Objective 

To understand the essentials of a course os'i:line based upon 
e job analysis. 



”Big Ideas” 



After the occupational program is determined by a survey, the 
course outline should be develop .-d. It will help to develop a 

of job requirements before making a job analysis; 

~ -Occupational Titles and th i Occupational Outlook 
h a ndbook are excellent resources. From the job analysis a course 
outline can be developed,” 



A good teacher will plan time for the different individuals 
to reach a proficiency level of skill performance (a salable skill),” 

Team teaching may be the best approach to teach certain phases 
t occupational preparation program utilizing knowledge and 
skill in home economics , ” 



Objective 

learn to select, organize, and work with an advisory 
committee In developing an occupational preparation program, 

’’Big Ideas” 

Advisory committees can be organized for short and/or long 
terms. Committees will be chosen by their ability to advise .” 

The committee should be selected with care to include dif- 
ferent people (administrators, guidance counselors, employers, 
employees, en^loyment office personnel), and should be a function- 
ing committee to be effective.” 



in order to Interpret the home economics occupational pre- 
paration program to others, the interpreter must be well informed.” 

Objective 

To understand the Vocational Act of 1963 as it applies to 
home economics education. 
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"Big Ideas" 



There is a similarity between homemaking and occupational 
preparation programs In the area of home economics; but, there is 
also a big difference. In the former . on© is prspsring to * do 
it yourself in the home, and the program is broad. In occupa** 
tional preparation, one is learning a salable skill and learning 
to do it for others* in a very specific area.'* 

"The teacher must be well-versed on the laws that provide for 
occupational training classes in order to inform administrators 
about the regulations for the program," 

Each state has its own requirements to meet the letter of 
the laws, and each teacher should acquaint herself with these." 

Objective 

To overview the occupational opportunities relating to home 
economics* education. 



"Big Ideas" 

"Information about titles and other job specifications can be 
obtained from the two volumes entitled Dictionary of Occupational 
the Occupational Outlook Handbook.'* 

"There are many specific jobs under each of the broad areas 

of home economics, and there are specific abilities required for 
each job," 



Objective 

To understand the need for a job analysis and how to make one; 

"Big Ideas" 

"Job analysis is an essential step in the development of a 
course outline, and a course outline can become more specialized 
as the job analysis is pinpointed." 

"A job analysis is a 'laundry list' of learnings to be 
secured; it should include the knowledge, attitudes and skills 
to be learned by the trainee so she or he (the trainee) can be- 
come proficient in a salable skill for a particular job," 

Second Week 

This was the week where the three consultants assisted in the 
program. Their personal experiences within the specialized programs 
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were revealed through the "Big Ideas" the participants wrote. But, 
duplications have been eliminated and only a selection "Big Ideas" 
are presented here. 



Objective 

To rethink the principles and techniques of instruction and 
supervision, applied to the occupational preparation programs, 

"Big Ideas" 

"It is essential to closely supervise all extended laboratory 
experiences, and assist students in developing skills, good re- 
lationships, and proper attitudes;** 

In placing students for work experience (extended laboratory 
e^eriences), it is important that the employer or supervisor 
know the experiences which the student needs for developing a 
salable skill." ^ ® 

"The instructor must have skill in ^at she is trying to teach 
or be resourceful enough to find others who can help her," 

The teacher should not expect of a trainee what she is 
^ble or unwilling to do herself. If the teacher expects uni- 
forms and nets to be worn (food service), then, she should wear 
the same." 



Objective 

To understand some criteria for selecting persons for enroll- 
ment in specific occupational preparation programs. 

"Big Ideas" 

Screening of trainees is a must if the program is to reach 
those for whom it is intended — people who are trainable, interested. 
and do plan to use the skill for x^age earning." 

*The teacher should have a definite part in the screening 
program for trainee selection. She should help set up criteria 
for screening, including development of application forms, con- 
ducting interviews, and assisting in testing progran-t (if advised)," 

A person entering the occupational program must have the 
intention of employment,** 
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Objective 



To profit from the experiences of teachers who have conducted 
occupational preparation programs; 

"Big Ideas" 

"Make the training In a realistic situation closely resembling 
a work situation in skills taught, facilities and equipment used, 
and room resembling a work area." 

"Continued practice and reinforcement In the class. In ob- 
servation situations, and in the extended laboratory experiences, 
will develop techniques and skills which make for job success." 

**When teaching for success on a job (salable skill), one 
first teaches theory, then demonstrates, then allows for practice, 
then evaluates practice, then repeats practice with Improvement; 

The practice is continued In the actual extended laboratory ex- 
periences, where it is again evaluated and repeated." 

‘T'leld trips give valuable experience in doing a job analysis 
if they are planned in class, if working conditions, equipment, 
personnel, etc;, are observed, and then, the trip evaluated by the 
class." 

Third Week 



Objective 

To understand administrative procedures and/or requirements for 
an occupational program. 



"Big Idea" 

"Each state has its own plan and interpretation of that plan 
and the extended laboratory experiences (work experiences) must 
be taken care of within the limitations of that plan." 

Objective 

To rethink the principles and techniques of instruction of 
supervision as applied to occupational preparation programs. 

"Big Ideas" 

"It is important that sufficient time be given for supervision 
of the extended laboratory experiences." 
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Five principles of supervision which 
preparation are leadership, human relations 
sonnel administration, and evaluation,’* 

Objective 



apply to occupational 
, group process, per- 



To apply to basic principles of evaluation to the occu- 
pational aspect of home economics education. 



"Big Ideas" 

"Numerous standardized tests are available to help determine 
the manipulative level, interests, intelligence, etc., of individ- 
uals. Several vocational tests available are the CATS . OAP. Hanni- 
gan’s Industrial Tests." 

1 A there are various levels of learning, of which knox?- 

6 gc Is th© lowest cognitive levels some objectives will require 

more time than others to teach and will require continuous evalu- 
ation." 



Objective 



To understand princlplea and procedures of placement of trainees 
and follow-up of the trainees on tha job. 

"Big Ideas" 

"The important thing in placement is that we not only help the 
student to be placed on the job, we also help him to succeed and 
advance in the job." 

The degree to which we fail to place the trainees in jobs is 
the degree to which we fail to meet the major objective in voca- 
tional education." 

A course should include proper techniques in applying for a 

job, filling out application forms, and hox7 to respond in inter- 
views." 



Objective 

To learn ways to adapt or provide needed facilities, supplies, 
and teaching materials for an occupational program, 

"Big Ideas" 

"Facilities must be practical and many times this involved 
flexible walls and movable equipment;" 
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Rooms must have plenty of storage space for equipment and 
supplies not being used," 

Objective 

To develop an understanding of the io^ortance of interpreting 

• wouJkVil# 

"Big Ideas" 

"You will have a better program in 3rour community if you inter- 
pret it the way it should be — use an advisory ccmnittee composed 
of key people who are interested in the trainees and the program;" 

' The teacher must use a variety of techniques in educating the 
student, the general public, school administrators, and potential 
employers cou^eming occupational preparation courses in. home ec- 
onomics education;" 

"When you to to the administrator to interpret the program, 
be sure you understand the program, inform them of the purposes, 
inform them regarding the approximate cost, explain the relation- 
ship of this program to the total school program, and then, keep 
them informed of progress," 



Objective 

To understand the laws and regulations affecting occupational 
preparation programs. 



"Big Ideas" 

"Labor laifs are set up for the protection of the employer and 
the employees;" 

*There needs to be a better understanding of our program with 
labor and wo need to understand labor's position. Some policies 
need to be determined by legal council — whether the trainees are 
to be paid for work experience," 

"All students must have social security cards," 

Discussion 

The "Big Ideas" written by these teachers did cover most of 
the planned major objectives associated with occupational pre- 
paration, The teachers also wrote many generalizations related to 
teaching which are not listed in this report. Most of che teachers 
were able to write excellent generalisations although smne were more 
proficient than others. 
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Appendix A**l 



UNIVERSITY OF KEimiCKY 
Lexington, Kentucky 



Date 



CNane of State Supervisor^ 

(address) 

Dea r_(State Supervisor^: 

•< 

The Division of Vocational Education, College of Education, at the 
University of Kentucky, was recently given provisional approval of 
a training grant from the United States Office of Education under 
Section 4 (c) of the Vocational Education Act of 1963 • The pro- 
posal is for an Instructional Program for hcwie economics teachers 
who have or may have teaching responsibilities in the occupational 
phase of the home economics education* 

Since the Instructional Program is scheduled for five weeks this 
summer, we can delay no longer in issuing tentative Invitations to 
selected participants, Wie enclosed information sheet explains 
briefly the purpose and organization of the Institute and Field Study 

The Instructional Program is limited to 30 participants. We are 
inviting you to submit the names, addresses, and phone numbers of 
four or five teachers of hone economics from your state who have or 
may have definite responsibilities for occupational preparation 
programs in home economics. 

As explained in the information sheet, participants will receive $75 
per week toward defraying their expenses; Since time is at such an e 
sence, will you please send me your suggestions within the next few c' 

We believe the Instructional Program will be outstanding. We further 
hope it may furnish a vital spark for stimulating excellent teaching 
in the home economics program for occupational training. 

Sincerely yours. 



Anna H, Corman 

Initiator, Project No, 6-1699 

Associate Professor, Hone Economics Education 
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Appendix A*2 



UNXVERSm OF KESmiCKf 
College of Education 
Lexington, Kentuclgr 

An Instructional rrogram for Teachers of Oeeupational 
Ttaining Programs Utilizing Home Economics Khoirledge 
And Skill * 

The College of Education at the diversity of Kentucky has a five week 
structional program for certified home economics teachers who have 
r who luy have the responsibility for teaching in the occupational 
paase of the home economies program; The Instructional program has 

July 5 - July 22, on the Campus of the Ihilver- 
stty of Kentucky, and a two-veek Field Study, July 25 - August 12; 

The purpose of the Instructional Program is to: 

ft Prepare a group of home economics teachers for teaching in 
occupational-training programs; 

• Afford the opportunity to develop course outlines needed in 
occupational-training programs; 

• as a guide for evaluating the subject content needed 
for instructing a group of certified home-economics teachers 
for proficiency in conducting occupational-training programs; 

ft Enable the planners to evaluate a three-week instructional 
institute and a two-week period of organized follow-up 
experiences; 

Participants will be 30 certified home economics teachers with 
present or future responsibility for occupational-education programs 
3^ tome economics; Those invited to participate will enroll in the 
School, University of Kentucky, tor three-semester hours of 
credit. For admission to the Graduate School, a C+ undergraduate 
sverage grade is required. To help defray some of the e^enses in’ 
yo yed in the tuition coot ($51 in-state, and $132 for out-of-state), 
in travel (an avarage of $50 for one round trip to Lexington is avail- 

* ^ coot of living, each participant will receive $75 a 

week for each of the five weeks; 

The conference staff will include two full-time Instructors in home 
economics education; Consultants will be drawn from the clothing 
?***» development area, and the food service area; There will 

additional staff members who will assist in teach^ .;g job analysis, 
evaluation, and construction of course outlines. 

For additional inforroat?,on write tc: Dr; Anna M, Gorman Associate 
roxessor. College of Education, University of Kentucky, Lexington, 
Kentucky, 40506; ’ 
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Appendix A-3 



UNIVERSITY OP KENTUCKY 
lexlngton, Kentucky 

Date 

(Name of Home Ec. Teacher^ 

(address) 

Dear (H.E^ Te a cher) : 



State Supervisor » Home Economics Education, 

State Department of Education, submitted your name as a person who 
is eligible to receive an invitation to our Instructional Program 
in the occiq>atlonal area of home economics, this summer. It gives 
me a great deal of pleasure to personally extend an Invitation to 
you to participate in the Instructional Program at the Iftilverslty of 
Kentucky, College of Education, 

We organized this program tor home economics teachers who are or 
who may have responsibilities in teaching in the occupational area 
of the home economics education. The proposal was submitted to the 
Ikilted States Office of Education under Section 4 (c) of the Voca- 
tional Education Act of 1963, We have been given approval for this 
educational program; 

There are two phases for the Instructional Program, The first phase 
is an Institute which will be held at the University of Kentucky, 
July 5 - July 22; The second phase is a two-week Field Study back 
in your own community, with the last t??o days being devoted to a 
summary and evaluation seminar at the University of Kentucky; 

These dates will be July 18 - August 5, 

Since you may have quite a bit of travel Involved in returning to 
your community and then coming back to the University, we may be 
able to select a study which could be done in the Lexington area; 

For example, if you elect to do a job analysis for various occu- 
pations in one of the subject-matter areas, this project could 
easily be completed in Lexington, 

Arrangements to defray the expenses of the Instructional Program are 
as follow: 

1, Each participant will receive $75 a week for each of the 
five weeks — a total of $375; These funds are to assist 
you with living expenses; 
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(Name of H.C^ Teacher^ 
Page two 
May 2, 1966 



2, The participant will register for a three hour graduate 

##•/« AUAo CvujLDts colitis lor creoxu 
on a master's or doctor's degree program* The in**state 
or out-or-state tuition fee will be paid. 

3, Since travel is an expensive item, we will reimburse each 
participant an average of $50 for one round trip between 
the residence of the participant and Lexington, Kentucky; 

The criteria for admission to the Instructional Program are: 

1. Certified teacher of home economics; 

2, Availability for occupational home economics program* 

3* A C+ grade average as an undergraduate* 

4, Five weeks to devote to the program* 

A more detailed outline of the program is enclosed, and we sin- 
cerely hope this material will furnish you with enough information 
so you will arrive at a positive decision to participate in the 
program* Find enclosed a form for acceptance or rejection of the 
Invitation, along with a return envelope* 

When we receive the acceptance (or rejection) form from you, we 

® packet of materials, if you accept our invitation, 
or 2) send a letter of regret that you cannot attend our program; 
Since the packet will contain forms to be returned to the Univer- 
sity of Kentucky by specific dates, may we urge you to return the 
acceptance (or rejection) form to us within three davs after vou 
receive this invitation letter* 

We are very proud for having received the grant* And, we planned 
the mstructional Program to help you teachers or potential 
*^411 occupational training programs; We believe the program 

w 11 be excellent, and we sincerely hope you will avail yourself 
to this opportunity; 

If you have any questions, please phone me. The telephone number is 
7-^®* 606, 252- '2200, Extension 2771, then ask for Extension 

Sincerely yours. 



Anna M* Gorman 
Associate Professor 
College of Education 
Initiator, Project No* 6-1699 

bv 
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Appendix A*4 



1» Your name: 




2, Name of school \7here employed: 

C it y S tate 

3. Your home address: 

Phone Number 




4» Acceptance or rejection of Invitation (check one) 

I accept the invitation for the five week 
Instructional Progra m 

b« I do not accept the invitation for the five week 
Instructlomil Progra m 

5, All about you (check each item) 

a. Have a certificate for home economics teaching (Yes) 

b. Have a C-l- tmdergraduate grade average (Yes) 

c. Have been teaching an occupational class (Yes) (No) 

d„ If yes to 5c, list the occupations you were preparing 

the participants (pupils, adults) to enter. 



6, Administrations approval. 

^Explanation to vou . Since this phase of the home economics 
program is rather new to most of us and since community In** 
volvement is essential for Its success, we believe your ad** 
mlnlstrator should know about your invitation to participate 
and should approve of your acceptance or rejection of the 
invitation.) 



Date 



Principal or Superintendent 



Your signature 
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Appendix B-1 





1, An approved plan before completion of the 

2, A written report of experiences completed 
Field Study 

3, A written evaluation (including evidence) 
of the Field Study. 



Possible Experiences 




Institute, 
during the 

of accomplishments 



1. Make arrangements with businesses, industries, and home- 
makers for work experiences for the fall class (es) in 
occupations. 



Evidences : Names of businesses, etc.; contact made while 

interviev/ing; results of contact; agreements made in relation 
to number of trainees, time for observation and work ex- 
periences, supervision privileges, etc. 

2. Plan and make a job opportunity survey of employment 
opportunities related to the area(s) of home economics 
for which you expect to teach. 

.Evidences r Survey forms showing employers, types of jobs, 
number employed, turn-over of en^loyees, projected needs, 
possible salary for a trained X 7 orker, and job descrirtion 
(if available). 

3. Make a job analysis of the occupation for which you have 
teaching responsibility, for the purpose of revising 
course of study. 

Evidences : The actual job analysis plus the changed course of 

study. 

4. Determine suppHes, teaching aids, equipment, and facility 
needs for fortl coming occupational class (es). Work with 
administrators in securing needed items. Prepare class- 
room(s) and laboratories for beginning of class (es) and 
secure needed Items. 



Evidences : Record and describe items secured and revisions 

made in facilities, equipment, etc. Description of ways 
facilities, equipment, and supplies will be used in carrying 
out program. 
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, Interpret the occupational preparation phase of the home 
economics program to school personnel, employers, community, 
and others. Determine Individuals and groups which should 
be contacted. Develop and/or adapt Interpretive and public 
relations devices, Engage in activities to interpret and 
create , 

Evidences t Description of activities, examples of interpretive 
devices used, anecdotal record of responses, etc, 

6, Followup last year's trainees. Survey former trainees to 
determine present occupation and uses to which they are 
applying training. 

Evidences t Records of trainees' current occupations, Evalu** 
ation of occupational training profpram in terms of ways 
trainees have applied learning. Tape recordings of inter- 
views with former trainees, 

7, Organize an advisory committee. Determine composition of 
committee, contact members, plan and hold meetings. 

Evidences : Summary of plans made for organizing advisory 

committee. Prepare minutes of committee meetings in- 
cluding accomplishments and further- plans. 



50 



o 





Name^_ 

Locale for field stud y; 

Dates of field stud y; 

Responsibilities for occupational preparation, 1965 - 66^ 



Responsibilities for occupational preparation, 1966 - 67l 



Need for field study* 



Title of field-study project^ 



Objectives of P±e field studyi 



Procedures for the field study (including date, evaluation devlceff, etc.): 







'".. ’. ■ ■ ' -‘kJ :'■/'■■■ 






; 









FIELD STUDY FIAN (cont’d.) 



Method(s) for recording outcomes including evidences:. 



Behavioral outcomes expected:, 



Travel time needed for two day evaluation at the University of 
Kentucky; 
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Appendix B**2 



Na&e 



EVALUATION OF FIELD STUDY 




1. Was £leld~study plan followed? 



2. How effective was It? 



3. What changes were necessary? 



4« I^at did you accomplish during Field Study? 



5, What did you begin during Field Study that you plan to continue? 



6. How were you able to apply learning from Institute to Field 
Study? 



7. What information did you need that you did not have? 



8, Of what value v;as your field-study experience? 



9. How could it have been improved? 



10. What help did you need? 



rERlc 
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Appendix B-3 



STATEMENT OP EVALUATION 



cult t^ is diffi- 

addlti^ the great amcunt that haa been accompUshed. In 

there have been ®ctO"¥llslment sulmltted herewith, 

field accoiqdishaeuts resulting from this 

daw nw<vi ^ pressure of tine made it necessary to make each 

co^orkers were conscious of this time el^nt 
the W Th ! administrative officials recognized 

our *®“W facilitate the starting 

amr^l r* ^ Director of Curriculum has given 

obtaiMd 5^ “*® i*^o“iatlon and knowledge 

^ the ^ee-week institute and encouraged me to acccm- 



I Hot,id*rf*^ *“® ‘**®“ “ tewarding <md productive period, 

that the f d**“*a*“ “J**®' “““Petional preparation institute! 
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Appendix B»4 



EVALUATION OF FIELD STUDY 



The seven day field study was, in my opinion, a very worth- 
while experience because it gave me time to do several things that 
needed to be done. The teachers at the Laboratory School report 
for work only one day before the students, thus leaving little 
time for the type of things I have dona in my field study. 



u to giving me time to do these things, it was 

beneficial to several other aspects. Ify administrators knew 
about the p..an for the institute and field study, therefore they 
scheduled time to work with me to finishing the application for 
he program and in the scheduling of classes. Instead of a class 
or oys as originally planned, I will plan and set-up an adult 
Class the first semester and teach it, with the help of the diete- 
tic and home economics methods students from Indiana State Univer- 
sity the second semester. 



During the field study, I studied the records of my students 

and learned that my teaching, for the most part, must be sim^ and 
Simple^ 



I have had several years experience in food service, having 
worted my way through high school and college in this area, however, 
that eaqperience was ten or more years ago, }fy observations to 
tne business establishments were most enlightening because it gave 
me an opportunity to see the kinds of jobs to which my students 
Will be gaining work experience. 

institute is almost over, that it and 
the field study were two of the most informative experiences I 
have had to many years. I started the summer knowing very little 
about occupational preparation. Now I feel that my pilot program 
next year will be as successful as any such program could be. 
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EXAMPLE: FIELD-STUDY PROJECT 

Report of Field Study 

This field study was conducted August 1-8, 1966, in Lexington, 
Kentucky, by Floy Patton, teacher of home economics, Bryan Station 
High School, She had the help of administrators of the Fayette 
County School System, the principal, the counselors, and the drop- 
outs of Bryan Station, The goals for the field study were as folloc 7 s 

interpret the occupational phase of the home economics 
program to the administrators and others, 

II, To develop and adapt some devices for promotion and public 
relations, 

secure information about and from drop-outs of Bryan 
otation High School to determine if occupational prepara- 
tion programs were of interest to them, 

IV, To evaluate the results of the study. 

Following is a record of the procedures used to achieve these 
goals, including a description of conferences and their results, 
examples of survey forms, and an evaluation. 

Experiences and Results of Field Study 



Goal I: 

To interpret occupational phase of the home economics 
program to the administrators and others. 

Procedure for Attaining Goal 

1* Contacted principal, R, L, Grider, to arrange the first 
conference , 

2, Made an Interpretive device or information sheet for the 
principal and the Director of Instruction, Fayette County 
Schools, 

3, Secured appointments and talked with Director of In- 
struction, Director of Pupil Personnel, Director of Public 
Relations, and guidance counselors, 

4, Had another conference with the principal, 

5, Recorded and evaluated results. 




Record Results of Couferen.ee s With Administrators 



Person Contacted 



Principal, 
Bryan Station 
Senior High 



Director of 
Pupil Person- 
nel 



Director of 
Public Rela- 
tions 



Director of 
Instruction 



Record of Conference Evaluation and Result 



Since the principal had 

SGyVArl nn 

mittee for the adult pro- 
gram in Payette County, he 
was somewhat familiar with 
the program, however, it 
was explained to him more 
fully^ He asked several 
questions about financing, 
teachers, work-experience, 
and trainee requirements. 

He asked several pertinent 
questions while the pro- 
gram was being esq^lalned. 

He conq>ared it to starting 
the work-study program 
for the handicapped. He 
said it was successful 
only after it was initi- 
ated in the Junior High 
because when they waited 
until later the student 
had dropped out of school. 
He also said that in order 
to keep potential drop-out 
in school a different type 
of academic requirements 
would have to be provided. 

He was told what the plans 
were and he wanted to 
hear all about it even 
though he could only pub- 
licize the program. 
Vocational Act of 1963, 
the regular home economics 
program and the occupa- 
tional phase were explained 
to him. 

He had read the informa- 
tion sheet but he had 
lots of questions about 
each topic. It was ex- 
plained why it was necess- 
ary to see him at that 



He seemed very inter- 

wtaw ^4. caui 

and asked for an informa- 
tion sheet which he took 
to the Director of In- 
struction for review 
before the conference 
with him. He is e3q>ected 
to cooperate fully. 



From his reaction, I 
believe he thinks the 
program has much merit 
both in preparing pupils 
for wage-earning and 
as a way of keeping them 
in school. I think he 
will give it all the 
backing his position 
will permit him to. 



He desired to be con- 
tacted again when the 
program was approved 
from the administrative 
level and said he would 
arrange for newspaper, 
radio, and television 
publicity. 



Since he is new on the 
job, he wants other 
opinions and approvals 
before he commits him- 
self, which he should 
have. He did give his 



Person Contacted 



Record o£ Conference 



Evaluation and Result 



Director of 
Instruction 
Continued 


particular time and he 
said he understood and he 
wanted to take the idea 
to the assistant superin- 
tendent and the superin- 
tendent . 


approval for continued 
planning. 


Guidance 

Counselors 


Talked briefly with one 
counselor at school but 
he did not have time to 
discuss particulars at 
the time. 


It is felt that he x^ill bt, 
Interested. 




Another counselor vas con- 
tacted by phone and a con- 
ference was arranged. She 
was very interested in the 
program and asked ques- 
tions about the type of 
person to be in it. 


She is in charge of 
helping plan curriculum 
offerings as well as 
scheduling. She seems 
especially interested 
in this for the potential 
drop-out. 


Goal II; 







To develop and adapt devices for promotion, surveying;;needs for 
program and public relations.* 



Procedures for Attaining Goal; 

1, Used references and own ideas to develop the following — 

a. Interest check sheet. 

b. Questionnaire for surveying businesses and organ!" 
zations for employment opportunities. 

c. Questionnaire for surveying homemakers for employment 
opportunities. 

d. Information sheet on facts about the program. 

Goal III; 

To secure information about and from school drop*-outs of 
Bryan Station High School to determine if occupational pre- 
paration programs were of interest to them. 

Procedures for Attaining Goal; 

1. Checked x^ith principal and pulled 1965-66 female with- 
drawals from files. 



*E3camples prepared by Mrs. Patton are not Included In this 
report. 



2, Sorted withdrawels according to reason for dropping and 
secured addresses and telephone numbers, 

3, Checked to see if they lived with both real parents, 
one parent or stepparents. 

4, Checked with counselors for all Information about drop- 
outs that could be provided, 

5, Jlhde list of questions to ask drop-outs and a device for 
recording information, 

6, Contacted as many as possible and recorded results, 

7, Evaluated results and drew some tentative conclusions, 
Ixiformatlon Secured Through Telephone Interviews With Girl Drop-outs 

Reasons for Dropping: 

1, Had babies — 2 

2, Were asked to drop after being warned about their inade- 
quate work — 2 

3, Harried after dropping out — 3 

4, Dropped of their own accord because they were not doing 
well in school — 2 

5, Tragedy in the family — 1 

Jobs Girls Hold or Have Held, or Other Occupations: 

1, Drive-in restaurant. 

2, K-Mart, check-out clerk. 

3, Baby sitting in private home. 

4, Sales clerk, 

5, Waitress, 

6, Receptionist In beauty parlor, 

7, Beauty school 

8, In college. 



Satisfied in Job: 

1* Satisfied with pay — 3 

2, Didn't like restrictions. (She had to cut her hair if 
she worked in beauty parlor) — 1 

3, Doesn't like job but works to make enough money to take a 
trip — 1 

4, Some working only occaaidnall$”'and not sat Isfledt! with 
this kind of work* 

Interest in Returning to School: 

1* Yes, maybe — 3 

2, Intend to return -• 2 

3, No — 3 

Interest in Training for Home Economics Occupations in High School: 
1* Didn't know — 2 

2, Maybe — 3 

3. No — 2 



Evaluation 



Summary of accomplishment of the ti-jo weeks' work and the "big 
ideas" that grew out of the field study or that were confirmed follow: 

A, Accomplishments 

1* As a result of the conferences with administrators, 
it is felt that the main facts of the occupational 
program are in the hailds ‘Of the five people talked tc 
and soon will be in other hands. This, at least, has 
started the "ball rolling" in the right direction, 

2, The experience of arranging for publicity through 
proper channels will help, not only in this program, 
but in all phases of my xjork, 

3, Even though the survey devices may not be usable in 
their present form, the experience in preparing them 
was Invaluable using references, consulting others, 
editing, and re-editing, 

4, Being gently pushed into this program through this 
field study has removed the fear of getting into the 
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"waters" of occupational training and has steadied 
the nerve to wade on out to the "sea" of actual 
programmizig, 

3, Doing work on school drop-outs has developed a concern 
to help get these young people back in school and in 
a program such as occupational training in home economics « 

6. It is realized that it will take long and diligent 
hours to accomplish the end result one desires. It 
cannot be rushed. 

B, Some of the "big ideas" or generalizations that have either 

grown out rf this two weeks* work or that have been con- 
firmed are as follows: 

1, Taking a new idea to the immediate superior first is 
the best way to gain his cooperation and Insure the 
success of the idea. 

2, A successful program has the backing of all the persons 
Involved in keeping the pupils in school and in develop- 
ing in them a feeling of success. 

3, Before a program goes very far into the planning, the 
approval of all persons Involved is desirable and 
necessary, 

4, A person has to thoroughly understand a program before 
they can manifest a real interest in it. 

5, It is desirable to find out all the facts possible about 
drop-outs before contacting them. It could save em- 
barrassment of the student and of the teacher, 

6, Editing and re-editing materials before it is to be 
presented to the public will help prevent misinter- 
pretation and misunderstandings. 

7, Before an advisory committee is appointed, careful 
thinking and evaluating should be done and many con- 
sultations should be made. 

8, It is better to plan carefully to reach a f«^ goals 
completely than to try to accomplish so much that 
nothing is done well. 

G, Changes made in plan 

1, No devices were prepared pertaining to publicity be- 
cause after talking with the publicity director, it 
was realized it would have to be done in cooperation 
X7ith him and, of course, he is more capable of pre- 
paring publicity, 

2. An advisory committee has not been appointed. The 
Interpretative work is not far enough along. 

D. Improvements to make in plan 

1. The main thing to change in the plan would be making 
appointments ahead of time instead of waiting to see 
the principal first. See the principle first, but 
make appointment early so as to not Interfer with 
appointments with others following in sequence. 

2, On the whole, the plan was very good, only minor items 
need improvement. 
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Appendix B-6 



Example: Fie Id -Study Project 



As one part of her Field Study, Mrs, Carol Allen did a 
follow-up of the pupils enrolled in her food service training 
progiram last year. Her report follows. 

On August 9, 1966, a meeting was held with last year's 
students of Occupational Home Economics Food Service, The meeting 
was held in the department of Home Economics at Catlettsburg High 
School. 

The purpose of the meeting was to evaluate the program in 
light of the number of students who are nov; using their acquired 
skills in employment. 

The following pages will report on: 

1. Agenda for the meeting, as conducted by the teacher of 
home economics. 

2. Summary of Student Placement. 

3. Evaluation Sheet, completed by the trainees. 

4. Summary of the Evaluation by trainees, 

5. Follow-Up Questionnaire to determine number of students 
employed, types of jobs, wages, and additional needs of 
the students. 
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Agenda 



Meeting of Former Students of Occupational Home Economics 
Department of Home Economics Education 
Catlettsburg High School 
August 9, 1966 



I. Welcome 

Reliving summer experiences 

!• Report from students on marital status 

2, Sumtnary of vacation or vocation 

3, Report of jobs during the summer 

a. Place of employment 

b. Duties performed 

c. Unusual or new experiences on the job 

d. Plans for the fall and winter months concerning 
work of education 

II, Complete Information Sheet on occupational home economics 
III, Complete Evaluation Sheet on occupational home economics 

IV, Plans for extended programs in job training 

A, Give a brief history of program 

B, Tell about programs of last year In Kentucky 

C, Describe programs for next year in Kentucky 

D, Describe Ashland ' 3 future plans 

E, Discuss University of Kentucky Institute 

1, Length 

2, a. Classroom experience — 3 weeks 

b. Field study — 2 weeks 

c. Evaluation — 2 days 

2, Experiences during classes 

a. Field trip to Phoenix Hotel to analyze job 
of a waitress 

b. Consultants from other states 

(1) Clothing specialist 

(2) Foods specialist 

(3) Childcare specialist 

3, Purpose of Field Study 

a. To survey community for job training needs 

b. To follow-up students to determine effective- 
ness of program 

F, Mention training programs in areas other than home 
economics 

G, Tell of plans for job training of adults using home 
economics knowledge and skills 

H, Explain how programs will be evaluated 

I, Have question/answer session 
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V, Have pupils complete Follow-Up Questionnaire 

VI, Hold General discussion of job opportunities available in 
the Ashland Area 

VII, Hold individual conferences with students who need 

additional help with job placement naw or for the fall. 



SUMM/IRY OF STUDENT PIACEMENT 



Occupational Home Economics 
- Food Service « 

Gatlettsburg High School Hrs, Carol Lynne Allen, teacher 

Number of students participating in the course: 13 

First followmp meeting; August 9. 1966 

Place of meeting; _Cat-l-ett-8l>uy^ High School. Catlettsbure. Kentucky 
Number of students attending meeting; 9 

Ways of contacting students not present: Individual go|^ferei^gea in 

Atudents* * homes 

Number of students employed: 5 

Description of work engaged in; 3 as waitress > 1 as counter server. 

1_ as tel ephone operator 

Average wage of workers; S.75 per hour 

Beasons for unemployment of other students; 

hOt..l$ years of ag e and could not find employment until 18^ 
A ggf .. are _iiO U8ewlves apd do not WISH to work. Three are going to coll ege^ 



EVALUATION OF FOIXOW-UP PHASE OF FIELD STUDY * 

The followup meeting of Food Service trainees was successful 
in that twelve of the thirteen students were contacted. By re- 
viewing the placement record, one can understand that four of the 
trainees are employed in a Food Service hstablishment. This was 
disappointing but not discouraging to the teacher as records have 
been found to be a lower percentage. 

The students stated that they have gained many intangible 
rewards from having had the training course, and needless to say, 
the teacher did as well. 



* Note: In addition to the follow-up of former students, 

^8, Allen surveyed eleven institutions, hospitals, rest homes, 
industries and restaurants to determine further en^loyment needs 
in food service. 
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EVALUATION SHEET 




i 



; 



I 

I 

I 



■J. 

r.- 



I 





Occupational Home Economics 
- Food Service - 
Catlettsburg High School 



Name: Date: 

1* How have yoa benefited from the course in occupational home 
economics? 



2, What additional training and experiences would have helped you 
to become a more qualified worker in the food service Industry? 



3, Would you like to help In obtaining either full-time or part- 
time employment? 



4, During the training program, what experiences did you have to 
help you become a more employable person? 



5. Since you have been out of school, what experiences have you 
had to help you become a more employable person? 
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SUMMARY OF EVALUATION BY TRAINEES 

Occupational Home Economics 
" Food Service - 

Catlettsburg, Kentuclcy High School 

How have you benefited from the course In occunat^onai 
economics? ' '' 

a. Learned responsibility of having a job 

b. Learned how to get along with different people 

c. Ibde new friends 

d. Developed self-confidence 

e. Learned about the food Industry 
f* Have a skill I can rely on 

8. Learned to converse Intelligently with people 

h. Learned to be a better homemaker 

1. Helped me obtain job 

j. Helped with present job 

k* Gave e:iq>erlence In working with employer 

1* Learned what the public expects 

^at additional training and experiences would have helped you 
become a more qualified worker in the food service industry? 

a. More experience in food preparation 

b. More experience as short order cook 

c. More experience in fountain service 

d. More e3q>erlence with handling inconsiderate customers 

e. More experience as hostess 

f. More experience as cashier 

8* More e^erlence in making salads 

Would you like to help in obtaining either full-time or part- 
time employment? 2 y es ; 6 n o; 2 u nsure. 

^ring the training program, what experiences did you have to 
help you become a more employab?.e person? 

a. Developed a sense of responsibility 
D, Learned to cope with problems 

c. Learned needs of public (psychological) 

d. Lessons on personal grooming helped 

e. Learning how to meet and be friendly with people 
*• We know people depended on us 

Since you have been out of school, what experiences have you 
had to help you become a more employable person? 
a* More mature 

b. More considerate of waitresses 

c. Different outlook on life 

^at additional evaluative methods would have helped you to 
Improve throughout this training? 
a. Review test once a week 

Personal conference with employer 

c. More conferences about personel problems concerning work 
experience 
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FOLLOW-UP QUESTIONNAIRE 
Food Service Occupational Students 
Catlettsburg, Kentucky High School 

Name ; Date : 

(Married) (Maiden) (First) 

Address: 

Type of job you hold; 

(Name of establishment) (Job title) 

Employer ; Address : 

Present employment status: Full time : Part time : Unemployed. 

Kind of work you do: Present job..^ Entrance job 

What do you like best about your job? 

What do you lilce least about your lob? 

How did you get your present job? a pplication* e mployment 
agency 5 „._^interviewj e xamlna t ion * o ther (please specify) 

What additional training do you need to help you in your job? 



What training did you receive in the Food Service class that you 
are not using in your lob? 

I'Jhat additional training do you need for advancement in this es- 
tablishment?,. — — 

Do you feel that your training in high school helped you in securing 
your job? yes; no. 

Do you feel that your training was a good investment: yes, defin- 

itely; yes, with reservations; ^ n o. Explain wh v 

What problems have you encountered in your job that your training 
did not help you solve? 

What problems have you encountered in your job that your training 
^;d help you solve? 



What suggestions would you make for improving the training program 
to meet the requirements of the job? 

Are you paid by the hour? If so, what is the hourly wage? 

Are you paid by the week? If so, what is the weekly wage? 
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Appendix C-1 




“There is nothing new under the sun.” Even though this saying 
is often heard, many of us In home economics just cfln*t believe that 
it is true. The occupational preparation aspect of home economics 
is certainly new to most of us. This nemess of the program alone 
has created many problems for us. 

One problem is how to select and prepare teachers who will 
have major responsibilities for teaching in the occupational aspect 
of home economics. We need to have your thinking regarding 45 items 
which are related to importance and adequacy for you. 

We need your first reactions to the 45 items on ”0f what 
iffiPQrtaqce do you think each of the items has for you as a teacher 
in the occupational phase of the home economics program?" By 
importance ^ one means that it is of "significance" or "worthwhile" 
or "of value." 

Then, we need your reactions to the same 45 items on "How 
adoqp^t^. do you think you are in relation to each of these items?" 
By adequate^ one means that you think you are "sufficient for the 
specific requirement or item." 

The degrees of importance and adequacy are described before 
each of the sections on the checklist. Check each item by what 
you think is true for you. 

Your frank reaction to these items will be of help in adapting 
the Institute to meet your needs. These reactions are in no wav 
associated with the grade you will receive for attending the In- 
structional Program. 



YOU M\Y START 



Of what Importance do you think each of the items has for you as a 
teacher in the occupational phase of the program in home economics. 




Check (v/*) in the 5. column if you think the item is of 
great Importance ^ 

Check (v^) in the ^ column if you think the item is 
very important . 

Check (y<) in the 3^ column if you think the item is 
important . 

Check (^) in the 2 column if you think the item is of 
little importance . 

Check in the 1 column if you think the item has 
no importance . 



Degree of 



Importance 




Riowledge 



Item 



1, Understanding of women in the world of 
work. 



2» ihiowledge of the different occupations 
which fall in a specific home economics 
area. 

3. Understanding of the various techniques 
which could be used to discover em- 
ployment opportunities in the locale. 

4* Understanding of essentials for con- 
structing or revising a community survey 
form. 

5. Understanding of principles of conduct- 
ing an interview. 

6. Knowledge and understanding of the total 
scope of occupational training program. 
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Of vhst importance do you think each of the items has for you as a 
teacher in the occupational phase of the program in home economics? 



I Deere 






e of Imoortance 

T 1 3 14 I n 







Item 

foiowledge cont’d. 



7. Knowledge and understanding of the laws 
and regulations which make occupational 
training programs possible. 



8 . 



12. 



13. 



U. 



I^owledge of sources where informa- 
tion can be obtained regarding re- 
gional economic picture, status of 
families, emplo 3 mient picture, etc. 



9. ibiowledge and understanding of princi* 
pies related to job analysis. 



10. Understanding of the essentials of 
a good course outline for preparation 
for an occupation. 



11. Understanding of the significance of 
the x7ork experience in occupational 
preparation. 



Understanding of the principles of 
learning involved in the teaching of 
the occupational preparation in the 
program of home economics. 



Knmjledge and understanding of super- 
vision principles as they relate to 
the work experience phase of the pro- 
gram and the follow-up program after 
the program is completed by the student. 



Knov^ledge and understanding of the 
value of evaluation in: 

" reporting progress of trainees, 
in planning for additional learning 
experiences, 

- in deciding upon appropriate occu- 
pational choices, 

- in reporting value of the program 
in the life of each individual. 



15, Understanding the value of job place- 
ment and follow-up of the program. 
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Of what la^ortance do you think each of the items has for you as a 
teacher in the occupational phase of the program in home economics? 



Beeree of Itvioortance 


Item 


1 


2 




4 j 


c: 

«r 












Knowledne cont'd. 












16. Knowledge of availability of jobs, 
pay scales, working conditions, job 
requirements, employment agencies, 
employer expectations, labor laws and 
regulations, and Social Security. 












17. Knowledge of the people in the local- 
ity, a program is to serve — needs 
abilities, aptitudes, desires, am- 
bitions. 












18. Knoi/ledge and understanding of the 
abilities and aptitudes necessary 
for achieving a degree of success on 
a job. 










— 


19. Uhderstandingodf how to organize and 
work with an advisory committee for 
the occupational program. 












2G. Kn0T7ledge of the facilities, equipment 
and budgetary requirements of an 
occupational program. 












Abilities 


■■■■ 




— 




— 


21. Ability to adapt to likenesses and 

differences when a home economics pro- 
gram is aimed towards occupational 
training rather than towards home- 
making goals. 






— 


— 


— 


22. Being able to classify the different 
jobs into occupational clusters for 
the different preparation groups. 


— 


— 


— 


— 


— 


23. Ability to design or adapt an exist- 
ing community survey form. 




— 


— 


— 


— 


24. Ability to conduct an interview to 
complete a survey schedule. 



Of what importance do you think each of the items has for you as a 
teacher in the occupational phase of the program in home economics? 



Deeree of. Xmoortance 


1 


2 1 


Lij 


4 


5 











Item 

Abilities cont*d. 



25, Ability to explain program to 
administrators, to employers, to 
the general public* 

26* Ability to interpret laws and pro- 
visions for the program. 

27* Ability to assimilate resource material 
into local needs. 

28* Ability to do a job analysis for an 
occupation. 

29. Ability to revise or develop a 

course outline based upon a job analysis 

30. Ability to make arrangements for a 
work experience program including 
contacting employers, letting con- 
tracts^ school arrangements, trans- 
portation, etc. 

31. Ability to observe, report, and evalu- 
ate progress made towards proficiency. 



32. Ability to create a learning environ- 
ment geared to individual differences, 
group stimulation, and realistic 
practices . 

33. Ability to use the principles of 
supervision as trainees are involved 
in classroom learning experiences, 
in the work experience program, and 
on the job. 



34. Ability to select and administer ap- 
propriate evaluation devices and 
tests for the different objectives 
of the program. 

35* Ability to work with employment 

agencies and employers in placement 
of trainees and follow-up of the 
trainees on the job. 
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Of what importance do you think each of the items has for you as a 
teacher in the occupational phase of the program in home (Economics? 



iJPegree of linpo 


rtan< 


pe 


I-* 

to 

U 


.4 





Item 



fio3Lllti.e8 cont'Q. 



36. 



Ability to select trainees who have 
the aptitude » ability, and interest 
needed to succeed in an occupational 
preparation program. 



37. 



Ability to organize and cooperate with 
management, labor, and public shcool 
officials as they help advise the 
occupational phase of the program in 
home economics. 



38. 



Ability to help establish or adapt new 
or existing facilities and equipment 
for an occupational program and to 
effectively manage the financial 
arrangements for the program. 

Attitudes 



39. Being sold on the idea of the importance 
of the occupational preparation pro- 
gram in the educational field. 



40. Being committed to the necessity of 
a work experience program. 



41. Being sold on the development of skills 
(needed in an occupation) to the 
proficiency level. 



42. Being dedicated to the worth of each 
individual and her progress made to- 
wards the objectives. 



43. Being committed to those teaching 
procedures ^diich enable each trainee 
to develop to her greatest potential. 



44. 



Being willing to devote the time and 
energy needed to supervise a work- 
experience program and a follow-up 
of the training program. 



45. 



Being sold on the idea that agencies, 
industry, and education can build an 
excellent occupational program when 
they all work together for this end. 
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How adequate do you think you are in relation to each of these items? 




Directions: The ratings of adequacy are on the following scale. 



Check (v^) in the Sl column if you think you are very 
adequate > 

Check (>/) in the 4 column if you think you are adequate . 

Check (v") itt the ^ column if you think you are 
slightly inadequate . 



Check (v/) in the 2 column if you think you are mod- 
erately inadequate . 

Check in the i column if you think you are 
entirely inadequate . 



Deeree of Aden 


uacy 


1 


2 


3 


4 


{5 


Item 












Knowledge 






— 


— 




1, Understanding of women in the world 
of work. 






— 


— 




2, Khofjrledge of the different occupation? 
which fall in a specific home ec- 
onomics ares. 








— 




3, Understanding of the various tech- 
niques which could be used to d is coyer 
employment opportunities in the locale 






— 


— 




4, Understanding of essentials for con- 
structing or revising a community 
survey form. 






: — 


— 




5. Understanding of principles of con- 
ducting the interview. 






— 






6. Khcn/ledge and understanding of the 
total scope of occupational training 
program. 
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How adequate do you think you are in relation to each of these items? 



Degree of Adequacy 



o 

-ERIC 



4 



Item 



Sniowledge eon.t*d« 



?• Knowledge and understanding of the 
laws which make occupational training 
programs possible. 



8. Khof/ledge of sources where information 
can be obtained regarding regional ec- 
onomic picture, status of families, 
employment picture, etc. 



9. Khoi/ledge and understanding of princi- 
ples related to job analysis. 



10. Understanding of the essentials of a 
good course outline for p7:eparation 
for an occupation. 



11. Understanding of the significance of 
the work eisperience phase in occu- 
pational preparation. 



12. Understanding of the principles of 
learning involved in the teaching of 
the occupational phase of the program 
in home economics. 



13. 



Knowledge and understanding of super- 
vision principles as they relate to 
the work experience phase of the pro- 
gram and the follow-up program after 
the program is completed by the student. 



14. Knowledge and understanding of the 

value of evaluation in reporting: 

- progress of trainees, 

- in planning of additional learning 
experiences, 

- In deciding upon appropriate occu- 
pational choices, 

- in reporting value of the program in 
the life of each individual. 



15. Understanding the value of job place- 
ment and follow-up of the program. 
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How adequate do you think you are in relation to each of these items? 



Degree of Adeauaev 




1 


2 


3 


4 


1— 


Item 



Knowledge cont'd. 



16 . 



Knowledge of availability of jobs, pay 
scales, working conditions, job re- 
quirements, employment agencies, em- 
ployer expectations, labor laws and 
regulations, and Social Security. 



17 . 



Knoi^ledge of the people in the local- 
ity whei*e a program is to serve — needs, 
abilities, aptitudes, desires, ambitions. 



18 . 



I&owledge and understanding of the abil- 
ities and aptitudes necessary for 
achieving a degree of success on a job. 



19. 



Understanding of how to organize and 
work with an advisory committee for 
the occupational prograra. 



20 . 



Ihiot^ledge of the facilities, equip- 
ment, and budgetary requirements of 
an occupational program. 



Abilities 



21 . 



Ability to adapt to likenesses and 
differences when a home economics pro- 
gram is aimed towards occupational 
training rather than towards home- 
making goals. 



22 . 



Being able to classify the different 
jobs into occupational clusters for 
the different preparation groups. 



23 . 



Ability to design or adapt an existing 
community survey form. 



24. 



Ability to conduct an interview to 
complete a survey schedule. 



25. 



Ability to explain program to admin- 
istrators, to employers, to the general 
public. 
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How Adequate do you think you are in relation to each of these items? 



Decree of Adeouacv 




1 


2 


3 






Item 












Abilities cont'd. 


— 


— 


— 


— 


— 


26, Ability to interpret laws and the pro- 
grams provisions. 


— 


— 


— 


— 


— 


27, Ability to assimilate resource mater- 
ial into local needs. 


— 


— 


— 


— 




28, Ability to do a job analysis for an 
occupation. 


— 


— 








29, Ability to revise or develop a course 
outline based upon a job analysis. 












30, Ability to make arrangements for a 

work experience program including con- 
tacting enployers, letting contracts, 
school arrangements, transportation, et 


— 


— 


— 


— 




31, Ability to observe, report, and evalu- 
ate progress made towards proficiency. 












32, Ability to create a learning environ- 
ment geared to individual differences, 
group stimulation, and realistic 
practices. 












33, Ability to use the principles of 

supervision as trainees are invol^red 
in classroom learning experiences, in 
the X7ork experience program, and cn 
the job. 








MMMMM 




34, Ability to select and administer ap- 
propriate evaluation devices and 
tests for the different objectives of 
the program. 












35, Ability to work with employment 

agencies and employers in placement 
of trainees and follow-up of the 
trainees on the job. 
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How adequate do you think you are in relation to each of these items? 



.Decree Of 



Adegyacy. 



Item 



Abilities cont*d. 



36* 



Ability to select trainees who have 
the aptitude, ability, and interest 
needed to succeed in an occupational 
preparation program* 



37. 



Ability to organize and cooperate with 
management, labor, and public school 
officials as they help advise the 
occupational phase of the home ec- 
onomics program. 



38. 



Ability to help establish or adapt 
new or existjjig facilities and equip- 
ment for an occupational program 
and to effectively manage the financial 
arrangements for the program. 



Attit 






39. 



Being sold on the idea of the impor- 
tance of the occupational preparation 
program in the educational field. 



40. 



Being committed to the necessity of 
a xfork experience program. 



41. 



Being sold cn the development of 
skills (needed in an occupation) 
to the proficiency level. 



42. 



Being dedicated to the worth of each 
Individual and her progress made to- 
wards the objectives. 



43. 



Being committed to those teaching pro- 
cedures which enable each trainee to 
develop to her greatest potential. 



44. 



Being willing to devote the time and 
energy needed to supervise a work- 
experience program and a follox-7- 
up of the training program. 



•>5. 



Being sold on the idea that agencies, 
industry, and education can build an 
excellent occupational program x^hen 
they all work together for this end. 
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Appendix C-2 




mm 



DATE 



She 

paration 



”BIG IDEAS" I learned this week about occupaticinal pre— 
were: 
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